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     First Quarter Grade 1                                                  

Big Ideas 
 

 

 

Reading Deep 
Structures 

 
*Independent construction of 
meaning and interpretation 
during reading and independent 
construction of meaning during 
writing.  

 Monitor for Meaning (week 1-4) 
Required Mentor Text: Thunder Cake by: Patricia Polacco 
Optional Mentor Text:  Chrysanthemum by: Kevin Henkes 

 Schema (week 5-8) 
Required Mentor Text: Black Out  by: Ginjer Clarke 
Optional Mentor Text: The Snowy Day by: Bzra Jack Keates,  The Pain and the Great One by: Judy Blume 

 
RL1.1 Ask and answer questions about key details in a text. 
I can ask questions to understand what I am reading 
I can answer questions to understand what I am reading.  
I can use the text to find answers to my questions. 
 
RL1.3 Describe characters, settings, and major events in a story, using key details. 
I can tell who was in the story. 
I can tell where the story took place. 
I can tell the important parts in the story. 
 
RL1.7 Use illustrations and details in a story to describe its characters, setting, or events. 

I can tell about the story by using pictures and words. 
 
RL 1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1 
I can read poems. 
 

Comprehension 
Strategies Defined 

 
 

Key Ideas: 
 
Monitor for Meaning 
 
~Proficient readers monitor their comprehension during reading – they know when the text they are reading or listening to makes sense, 
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when it does not, what does not make sense, and whether the unclear portions are critical to overall understanding of the piece. 
 
~Proficient readers can identify when text is comprehensible and the degree to which they understand it. They can identify ways in which a 
text becomes gradually more understandable by reading past an unclear portion and/or by rereading parts or the whole text. 
 
~Proficient readers are aware of what they do comprehend and know what they need to comprehend from a text. 
 
~Proficient readers can "think aloud" about their reading process.  They are aware of and can articulate the surface and deep structure 
strategies they use to identify words, read fluently and comprehend and can manage and create solutions to reading and learning 
problems.  
 
~Proficient readers can identify confusing ideas, themes, and/or surface elements (words, sentence or text structures, graphs, tables, etc.) 
and can suggest a variety of different means to solve the problems they have. 
 
~Proficient readers are independent, flexible and adaptive:  
*they can use surface and deep structure strategies to solve reading problems and enhance understanding – they are independent;  
 
*they can a particular strategy (i.e. determining importance) to a greater or lesser degree depending on the demands of the text – they 
are flexible 
 
*they can “turn up the volume or turn down the volume” on a particular strategy or they can use all comprehension strategies in concert – 
they are adaptive.  
 
Schema 
 
~Proficient learners spontaneously and purposefully recall their relevant, prior knowledge (schema) before, during, and after they read 
and learn (text to self connections).   
 
~Proficient learners use their schema to make sense of new information they read and learn and to store new information with related 
information in memory. 
 
~Proficient learners can articulate how they use schema to enhance their comprehension in all forms of text and in all learning situations.   
 
~Proficient learners connect information from text and other learning experiences to schemata in long term memory.   Information is 
learned, remembered and reapplied because it is linked to other learned information. 
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~Proficient learners capitalize on five (1 of the 5) types of schema when comprehending text and learning new material. 

 Specific knowledge about the author/illustrator and the tools they use to create meaning.   

~Each type of schema permits students to monitor for meaning, pose questions, make predictions, draw conclusions, create mental images, 
synthesize, and determine importance as they read and learn. 
 

 
Genre Study 

Main Focus 
Stories/Fiction  

 

 
Stories (fiction) 
Poetry (beginning of each month, season, songs, nursery rhymes) 
Informational text (non-fiction) 

 
Surface Structure Skills  
(foundational skills) 
Reading 
 
* Independent word use in which 
children use print knowledge to 
identify and write words, read 
fluently, both orally and silently, 
and write fluently 
 

Stuck strategies (look at the pictures, say the first sound, stretch the word out slowly, look for word chunks, skip it, 
read the entire sentence, think about what makes sense, re-read the sentence) 

 
Phonemic awareness ( Use Heggerty as a resource) 
 
Sight Words 
Week 1.review kindergarten sight words 
Week 2.review kindergarten sight words 
Week 3.down, got, up, can, run, call 
Week 4.oh, yes, their, us, all, ask 
Week 5.make, they, walk, not, good, if 
Week 6.help, now, play, too, want, back 
Week 7.off, so, food, grow, will, let 
Week 8.buy, very, where, your, try, did 
 
Phonics /Spelling lessons (adjust weeks according to calander as needed) 
Short Vowels 
1.no spelling test review individual constant sounds 
2.-short a cvc 
3.-short i cvc 
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4.-short o cvc 
5.-short u cvc 
6.- short e cvc 
Blends with short vowels 
7.- L blends  bl, cl, fl, gl, pl, sl 
8.- R blends  br, cr, dr, fr, gr, pr, tr 
9.-S blends sc, sk, sm, sn, sp, st, sw 
 
RF1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
a.Distinguish long from short vowel sounds in spoken single-syllable words 
I can hear the difference between vowel sounds. 
b. Orally produce single-syllable words by blending sounds (phonemes), including consonant blends. 
I can blend sounds to make words. 
 
 
RF1.3b Decode regularly spelled one-syllable words. 
I can read small words. 
g Recognize and read grade-appropriate irregularly spelled words. 
I can read my sight words. 
 
RF1.1 Demonstrate understanding of the organization and basic features of print. 

a. Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending punctuation). 
I can find the beginning of a sentence. 
I can find the end of a sentence. 
 

 
Writing  

Deep Structures 
Writer’s Tools 

*Independent construction of 
meaning and interpretation 

during reading and independent 

Journal Writing  
 
Teacher models writing structure through shared writing. 
 
Using pictures and words to respond to text 
 
L1.5 With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings. 



   5 

 

 

 

construction of meaning during 
writing. 

 
 

 
a. Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories represent. 

I can put words into groups that are the same. 
 
b. Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; a tiger is a large cat with stripes). 

I can tell why words belong in a group. 
 

c. Identify real-life connections between words and their use (e.g., note places at home that are cozy). 
I can make connections between words. 
 

 
Writing- Surface 

Structure Skills 
*Independent word use in which 
children use print knowledge to 
identify and write words, read 
fluently, both orally and silently, 
and write fluently 

 

 
Letter Formation  
Journal Writing 
 
L1.1a Demonstrate command of the conventions of standard English grammar and usage when writing or speaking 
Print all upper- and lowercase letters. 
I can use all of my upper case letters when I write. 
I can use all of my lower case letters when I write. 
 
L1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing 
 d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 
I can use sounds I have learned to spell. 
I can use my sight words to spell. 

e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions 
I can use what I know about phonics to spell new words. 

 
Living Language – 
responding to text, 

speaking and listening 
  

Expectations of Open Forum 
Building a Community of Readers and Writers  
Conferencing and Invitational Groups 
 
SL1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and 
larger groups. 
I can talk with others. 
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a.Follow agreed-upon rules for discussions (e.g. listening to others with care, speaking one at a time about the topics and texts under 
discussion). 
I can follow rules when I talk to my classmates. 
 
b. Build on others’ talk in conversations by responding to the comments of others through 
multiple exchanges. 
I can add my own ideas to a discussion. 
 
c.Ask questions to clear up any confusion about the topics and texts under discussion. 
I can ask questions during a discussion. 
 
SL1.2 Ask and answer questions about key details in a text read aloud or information presented orally or through other media. 
I can ask and answer questions after watching a clip or video. 
 
SL1.3 Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is not 
understood. 
I can ask and answer questions after listening to someone speak. 
 
SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly. 
I can tell about my ideas and feelings about something that I know.  
I can add details about something that I know. 
 
SL1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings. 
I can use drawings to help others understand me. 
 
SL1.6 Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 on page 26 for 
specific expectations. 
I can speak and write in complete sentences. 

 

WIDA English Language Development Standard 1: English Language learners communicate for Social and Instructional purposes within the school setting. 

WIDA English Language Development Standard 2: English Language learners communicate information, ideas and concepts necessary for academic success in 

the content area of language arts. 
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Second Quarter 

 

 

Big Ideas 
 

 

 
Reading Deep 

Structures 
 
*Independent construction of 
meaning and interpretation 
during reading and independent 
construction of meaning during 
writing.  

 Evoking Images/ Visualizing (week 1-4) 
Required Mentor Text: Seven Blind Mince by: Ed Young 
Optional Mentor Text: The Girl Who Hated Books by: Manjusha Pawagi 

 Questioning (week 5-9) 
Required Mentor Text: Memoirs of a Goldfish by: Devin Scillian 
Optional Mentor Text: Stranger in the Woods by: Carl Sams, Another Point of View by: Alvin Granowski 

RL.1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the senses. 

I can tell how words in a story make me feel. 
 
RL.1.5  Explain major differences between books that tell stories and books that give information, drawing on a wide reading of a range of 
text types. 

I can tell the difference between fiction and non-fiction. 
 
RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events. 
I can tell about the story by using pictures and words. 
 
RL.1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1. 
I can read poems. 
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RI.1.1Ask and answer questions about key details in a text. 

I can tell who, what, where, when, why, and how after reading a non-fiction text. 

Comprehension 
Strategies Defined 

 
 
 
 
 
 
 

Key Ideas: 
Evoking Images (visualizing) 

~Proficient learners spontaneously and purposefully create images while and after they read.  The images emerge from all five senses and 
the emotions and are anchored in a reader's prior knowledge. 
 

~Proficient readers use images to immerse themselves in rich detail as they read.  The detail gives depth and dimension to the reading, 
engaging the reader and making the text more memorable. 
 
~Images from reading frequently become part of the reader's writing.  
 
~Proficient readers adapt their images as they continue to read.  Images are revised to incorporate new information revealed through the 
text and new interpretations as they are developed by the reader. 
 
~Proficient readers understand and can articulate how creating images enhances their comprehension. 
 
~Proficient readers adapt their images in response to the shared images of other readers. 
 
Questioning 

~Proficient readers spontaneously and purposefully generate questions before, during, and after reading depending on their purpose in 
reading. 

~Proficient readers ask questions to:   

 clarify meaning; 

 speculate about text yet to be read; 

 locate a specific answer in text; 

~The types of questions differ based on the type of text (genre) and the reader’s purpose. 
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~Proficient readers use questions to focus their attention on ideas, events or other text elements they want to remember;  

~Proficient readers understand how the process of questioning is used in other areas of their lives, academic and personal. 

~Proficient readers understand and can describe how asking questions deepens their comprehension. 

~Proficient readers are aware that as they hear others' questions, new ones are inspired in their own minds – these are called generative 
questions – in some cases, a reader’s own question causes him or her to generate more questions. 

 
Genre Study 

Main Focus 
fiction  

 

 
Stories (fiction) 
Poetry (beginning of each month, season, songs, nursery rhymes) 
Informational text (non-fiction) 
 

 
Surface Structure Skills  
(foundational skills) 
Reading 
 
* Independent word use in which 
children use print knowledge to 
identify and write words, read 
fluently, both orally and silently, 
and write fluently 
 

 
Stuck strategies 
 
Phonemic awareness ( Use Heggerty as a resource) 
 
Sight Words 
Week 1. day, every, her, said, this, jump 
Week 2.could, friend, new, put, use, has 
Week 3.give, night, out, people, says, when 
Week 4.eat, from, gone, or, into, end 
Week 5.need, our, right, saw, time, after 
Week 6.away, brother, funny, how, many, some 
Week 7.animal, around, fly, live, soon, together 
Week 8.house, sometimes, take, there, happy, well 
 
Phonics/Spelling lessons 
Diagraphs with short vowels 
1. -ch 
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 2.- sh, wh 
 3. -th 
 4. - qu, ck 
Long Vowels with silent e 
(no long e with silent e) 
5. -long a 
6. -long i 
7. -long o 
8.- long u 
9. -review all long vowels mixed 

RFS1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable words 

I can say each of the sounds in one-syllable words. 
d. Segment spoken single-syllable words into their complete sequence of individual sounds (phonemes). 
I can separate the sounds in one-syllable words. 
 
RFS1.3 Know and apply grade-level phonics and word analysis skills in decoding words.  
a. know the spelling-sound correspondences for common consonant digraphs. 
I can spell and say the sounds of digraphs. 
c. know final -e and common vowel team conventions for representing long vowel sounds 

I can read and write words with long vowels. 
f. Read words with inflectional endings  (ed, ing, etc.) 

I can read words with endings. 

 
Writing  

Deep Structures 
Writer’s Tools 

*Independent construction of 
meaning and interpretation 

during reading and independent 

Opinion Structure( Possible Resource: Pearson Author Story) 

W1.1  Write opinion pieces in which they introduce the topic or name the book they are writing about, state an opinion, supply a reason 
for the opinion, and provide some sense of closure 

I can write an opinion piece. 
I can write a topic sentence in an opinion piece. 
 I can supply reasons to explain my opinion. 
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construction of meaning during 
writing. 

 
 

I can write a closure in an opinion piece. 
 
W1.5 With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add details to 
strengthen writing as needed. 

I can stick to a topic. 
I can revise my writing. 

 
Writing- Surface 

Structure Skills 
*Independent word use in which 
children use print knowledge to 
identify and write words, read 
fluently, both orally and silently, 
and write fluently 

 

L1.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking 
b. Use common, proper, and possessive nouns 
I can use common nouns. 
I can use proper nouns. 
I can use possessive nouns. 
c. Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop) 
I can make my noun and verb sound correct in a sentence. (noun and verb agreement) 
d. Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, everything). 
I can use personal pronouns. (I, they) 
I can use possessive pronouns. (my, their) 
I can use indefinite pronouns. (anyone, everything) 
 
L1.2  Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing 
a. Capitalize dates and names of people. 
I can capitalize important dates and names of people. 
b. Use end punctuation for sentences 
I can use punctuation to end a sentence. 
d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words. 
I can use my sounds to spell. 
e. Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 

I can use what I know about phonics to spell new words. 
 
L1.4  Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, 
choosing flexibly from an array of strategies 
c. Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked, looking).   
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I can identify root words and their endings. 

 

Living Language – 

responding to text, 

speaking and 

listening 

  

 

(Continued from qtr 1)  

Expectations of Open Forum 

Building a Community of Readers and Writers  

Conferencing and Invitational Groups 
SL1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and 

adults in small and larger groups. 

I can talk with others. 
a. Follow agreed-upon rules for discussions (e.g. listening to others with care, speaking one at a time about the 

topics and texts under discussion). 

I can follow rules when I talk to my classmates. 
b. Build on others’ talk in conversations by responding to the comments of others through 

multiple exchanges. 

I can add my own ideas to a discussion. 
c. Ask questions to clear up any confusion about the topics and texts under discussion. 

I can ask questions during a discussion. 
 

SL1.2 Ask and answer questions about key details in a text read aloud or information presented orally or through other 

media. 

I can ask and answer questions after watching a clip or video. 
 

SL1.3 Ask and answer questions about what a speaker says in order to gather additional information or clarify 

something that is not understood. 

I can ask and answer questions after listening to someone speak. 
 

S1.L4 Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly. 

I can tell about my ideas and feelings about something that I know.  
I can add details about something that I know. 
 

SL1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings. 

I can use drawings to help others understand me. 
 

SL1.6 Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 
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on page 26 for specific expectations. 

I can speak and write in complete sentences. 

 

WIDA English Language Development Standard 1: English Language learners communicate for Social and Instructional purposes within the school setting. 

WIDA English Language Development Standard 2: English Language learners communicate information, ideas and concepts necessary for academic success in 

the content area of language arts. 

 

 

Third Quarter 

Big Ideas 

 

 

 

Reading Deep 

Structures 

 

*Independent 

 

 Inferences (week 1-4) 

Required Mentor Text: Two Bad Ants: Chris Van Allsburg 

Optional Mentor Text: 
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construction of 

meaning and 

interpretation 

during reading 

and 

independent 

construction of 

meaning during 

writing.  

 Monitor for Meaning (continue as deep structure week 5-9) 

RL.1.2 Retell stories, including key details, and demonstrate understanding 

of their central message or lesson. 

I can tell what the story is about including the important parts. 

 

RL.1.4 Identify words and phrases in stories or poems that suggest feelings 

or appeal to the senses. 

I can tell how words make me feel. 

 

RL.1..6 Identify who is telling the story at various points in a text.  

I can talk about who is telling the story. 

 

RL.1.10 With prompting and support, read prose and poetry of 

appropriate complexity for grade 1. 

I can read poems. 
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RI.1.2 Identify the main topic and retell key details of a text. 

I can tell what I learned about a topic. 

I can tell details about the topic. 

 

RI.1.4 Ask and answer questions to help determine or clarify the meaning 

of words and phrases in a text. 

I can ask and answer questions to help understand new words. 

 

RI.1.10 With prompting and support, read informational texts 

appropriately complex for grade 1. 

I can read and understand first grade non-fiction. 

 

Comprehension 

Strategies 

Defined 

Key Ideas: 

Inferences 
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~Inferring is the process of creating a personal and unique meaning from 

text.  It involves a mental process that combines what is read with 

relevant prior knowledge (schema). The reader's unique interpretation of 

text is the product of this blending. 

~When proficient learners infer, they create a meaning that is not stated 

explicitly in the text.  The process implies that they actively search for or 

become aware of implicit meaning. 

 

~Inferences may be more thoroughly developed if the reader pauses to 

reflect and consider multiple interpretations and perspectives. 

~When they infer, proficient readers: 

 draw conclusions from text; 

 make reasonable predictions as they read, test and revise those 

predictions as they read further; 

 use the combination of background knowledge and explicitly stated 

information from the text to answer questions they have as they read; 

 make connections between conclusions they draw and other beliefs or 
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knowledge --- use the inferences to extend and adapt existing 

knowledge; 

 make critical or analytical judgments about what they read. 

~When proficient readers infer, they are more able to: remember and 

reapply what they have read; create new and revise existing background 

knowledge for themselves; discriminate and critically analyze text and 

authors; engage in conversation and/or other analytical or reflective 

responses to what they read. 

~Inferences are revised based on the inferences and interpretations of 

other readers. 

 A wide variety of interpretation is appropriate for fiction and poetry; a 

narrower range of interpretation is typical for non-fiction text.  Teachers 

should allow great latitude for inferences, provided that the reader can 

defend his/her inferences with a description of relevant, prior 

knowledge and specific text they have read. 

Monitor for Meaning 

 

~Proficient readers monitor their comprehension during reading – they 
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know when the text they are reading or listening to makes sense, when it 

does not, what does not make sense, and whether the unclear portions 

are critical to overall understanding of the piece. 

 

~Proficient readers can identify when text is comprehensible and the 

degree to which they understand it. They can identify ways in which a 

text becomes gradually more understandable by reading past an 

unclear portion and/or by rereading parts or the whole text. 

 

~Proficient readers are aware of what they do comprehend and know 

what they need to comprehend from a text. 

 

~Proficient readers can "think aloud" about their reading process.  They 

are aware of and can articulate the surface and deep structure 

strategies they use to identify words, read fluently and comprehend and 

can manage and create solutions to reading and learning problems.  
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~Proficient readers can identify confusing ideas, themes, and/or surface 

elements (words, sentence or text structures, graphs, tables, etc.) and can 

suggest a variety of different means to solve the problems they have. 

 

~Proficient readers are independent, flexible and adaptive:  

*they can use surface and deep structure strategies to solve reading 

problems and enhance understanding – they are independent;  

 

*they can a particular strategy (i.e. determining importance) to a greater 

or lesser degree depending on the demands of the text – they are flexible 

 

*they can “turn up the volume or turn down the volume” on a particular 

strategy or they can use all comprehension strategies in concert – they 

are adaptive.  

 

Genre Study Stories (fiction) 
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Main Focus 

Non Fiction 

Informational 

Text and Fiction 

Stories 

Poetry (beginning of each month, season, songs, nursery rhymes) 

Informational text (non-fiction) 

 

Surface Structure 

Skills  

(foundational 

skills) 

Reading 

 

* Independent 

word use in 

which children 

use print 

knowledge to 

identify and 

 

Sight Words 

Week 1.about, book, by, family, work, read 

Week 2.find, found, full, these, way, were 

Week 3.great, other, place, school, talk 

Week 4.kind, made, who, would, tell, than 

Week 5.also, know, move, only, should, its 

Week 6.over, world, ride, story, think, girl 

Week 7.above, old, but, water, year, car 

Week 8.because, most, picture, why, long, went 



   21 

 

 

 

write words, read 

fluently, both 

orally and 

silently, and write 

fluently 

 

 

Phonemic Awareness (Use Heggerty as a resource) 

 

Phonics/ Spelling lessons 

R controlled Vowels 

1.- ar 

2.- or 

3.- er, ir, ur 

4.- y as long i and y as long e 

Adjacent Vowels (vowel teams) 

5.-ai, ay 

6.- ee, ea 

7.-oa, oe 

8.-ui, ue 



   22 

 

 

 

9. review or catch up 

 

RFS1.3 Know and apply grade-level phonics and word analysis skills in 

decoding words 

c. know final -e and common vowel team conventions for representing 

long vowel sounds 

I can read and write words with long vowels. 

e. decode two-syllable words following basic patterns by breaking the 

words into syllables. 

I can two-syllable words by breaking them into smaller parts. 

 

Writing  

Deep Structures 

Writer’s Tools 

*Independent 

construction of 

Narrative Structure   

Possible Resource:  Pearson Foundation Unit Lessons: (found in book 1) 

 

W1.3 Write narratives in which they recount two or more appropriately 

sequenced events, include some details regarding what happened, use 

temporal words to signal event order, and provide some sense of closure. 



   23 

 

 

 

meaning and 

interpretation 

during reading 

and 

independent 

construction of 

meaning during 

writing. 

 

 

I can write to tell a story. 

I can use words that show order. 

 

W1.5 with guidance and support from adults focus on a topic, respond to 

questions and suggestions from peers, and add details to strengthen 

writing as needed. 

I can stick to a topic. 

I can revise my writing. 

 

L1.5 With guidance and support from adults, demonstrate understanding 

of word relationships and nuances in word meanings. 

d. Distinguish shades of meaning among verbs differing in manner 

(e.g., look, peek, glance, stare, glare, scowl) and adjectives 

differing in intensity (e.g., large, gigantic) by defining or choosing 

them or by acting out the meanings 

I can tell the difference between similar verbs. 
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Writing- Surface 

Structure Skills 

*Independent 

word use in 

which children 

use print 

knowledge to 

identify and 

write words, read 

fluently, both 

orally and 

silently, and write 

fluently 

 

 

L1.1 Demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking. 

e. Use verbs to convey a sense of past, present, and future (e.g. Today I 

walk home. Yesterday I walked home)  

-s (jumps) 

-es (foxes) 

-ed (jumped) 

-ing (jumping) 

-ing (making) drop e/add –ing 

I can use verbs to show when something happens. 

f. Use frequently occurring adjectives. (size, shape, color, how many, 

senses) 

I can use adjectives. 
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g. Use frequently occurring conjunctions (and, but, or, so, because). 

I can use conjunctions. 

 

L1.4 Determine or clarify the meaning of unknown and multiple-meaning 

words and phrases based on grade 1 reading and content, choosing 

flexibility  from an array of strategies. 

a. Use sentence-level context as a clue to the meaning of a word or 

phrase. 

I can use context clues to figure out the meaning of a word or phrase. 

b. Use frequently occurring affixes as a clue to the meaning of a word. 

I can use prefixes or suffixes to help me figure out the meaning of a word. 

 

L1.6 Use words and phrases acquired through conversations, reading and 

being read to, and responding to texts, including using frequently 

occurring conjunctions to signal simple relationships (e.g., because). 

I can put two little sentences together to make a big sentence using 
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words like and, but, or because. 

 

 

Living Language 

– responding to 

text, speaking 

and listening 

  

Expectations of Open Forum 

Building a Community of Readers and Writers  

Conferencing and Invitational Groups 

 

SL1.1 Participate in collaborative conversations with diverse partners 

about grade 1 topics and texts with peers and adults in small and larger 

groups. 

 

a. Follow agreed-upon rules for discussions (e.g. listening to others with 

care, speaking one at a time about the topics and texts under 

discussion). 

I can follow rules when I talk to my classmates. 

 

b. Build on others’ talk in conversations by responding to the comments of 
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others through 

multiple exchanges. 

I can add my own ideas to a discussion. 

 

c. Ask questions to clear up any confusion about the topics and texts 

under discussion. 

I can ask questions during a discussion. 

 

SL1.2 Ask and answer questions about key details in a text read aloud or 

information presented orally or through other media. 

I can ask and answer questions after watching a clip or video. 

 

SL1.3 Ask and answer questions about what a speaker says in order to 

gather additional information or clarify something that is not understood. 

I can ask and answer questions after listening to someone speak. 
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SL1.4 Describe people, places, things, and events with relevant details, 

expressing ideas and feelings clearly. 

I can tell about my ideas and feelings about something that I know.  

I can add details about something that I know. 

 

SL1.5 Add drawings or other visual displays to descriptions when 

appropriate to clarify ideas, thoughts, and feelings. 

I can use drawings to help others understand me. 

SL1.6 Produce complete sentences when appropriate to task and 

situation. (See grade 1 Language standards 1 and 3 on page 26 for 

specific expectations. 

I can speak and write in complete sentences. 

 

WIDA English Language Development Standard 1: English Language learners communicate 

for Social and Instructional purposes within the school setting. 
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WIDA English Language Development Standard 2: English Language learners communicate 

information, ideas and concepts necessary for academic success in the content area of 

language arts. 

 

 

Fourth Quarter 

Big Ideas 

 

 

 

Reading Deep 

Structures 

 

*Independent 

construction of 

meaning and 

interpretation 

during reading 

 Determining Importance (weeks 1-4) 

Required Mentor Text: The Great Kapok Tree by: Lynne Cherry 

Optional Mentor Text: Anansi Goes Fishing by: Eric Kimmel 

 Synthesis (weeks 5-9) 

Required Mentor Text (synthesis):  Shelia Rae the Brave 

 

RL.1.6 Identify who is telling the story at various points in a text. 
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and 

independent 

construction of 

meaning during 

writing.  

I can tell who is telling the story. 

 

RL1.9Compare and contrast the adventures and experiences of 

characters in stories. 

I can tell how characters are the same. 

I can tell how characters are different. 

I can tell how the adventures are the same. 

I can tell how the adventures are different. 

 

RI.1.3Describe the connection between two individuals, events, ideas, or 

pieces of information in a text. 

I can make and describe connections between two people, events, or 

ideas, in non-fiction. 

 

RI.1.5 Know and use various text features (e.g., headings, tables of 

contents, glossaries, electronic menus, icons) to locate key facts or 
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information in a text. 

I can use parts of a book to find information. 

 

RI.1.6 Distinguish between information provided by pictures or other 

illustrations and information provided by the words in a text. 

I can use text features and words to help me understand non-fiction. 

 

RI.1.7 Use the illustrations and details in a text to describe its key ideas. 

I can use words and pictures to understand the text. 

RI.1.8 Identify the reasons an author gives to support points in a text.  

I can tell how the words that the author used helped me understand. 

 

RI.1.9  Identify basic similarities in and differences between two texts on 

the same topic (e.g., in illustrations, descriptions, or procedures). 

I can tell how two texts are the same. 
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I can tell how two texts are different. 

 

Comprehension 

Strategies 

Defined 

 

 

 

 

 

 

 

 

Key Ideas: 

 

Determining Importance 

~Proficient learners make purposeful and spontaneous decisions about 

what is important in text  at the: 

 Text Level: 

There are key ideas, concepts, themes in the text -- our opinions about 

which ideas are most important change as we read the passage -- final 

conclusions about the  most important themes are typically made after 

reading the passage, perhaps several times and/or after conversing or 

writing about the passage – clues, such as repetition for emphasis, 

illustrations or diagrams, symbolism, foreshadowing, character and setting 

prominence and conflict all point to importance at the text level. 

 Decisions about importance in text are made based on: 
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 the reader's purpose;  

 the reader's schema for the text content -- ideas most closely 

connected to the reader's prior knowledge will be considered most 

important;  

 the reader’s sense of the aesthetic, what he or she values, considers 

worthy or beautiful; 

 language that surprises or otherwise captures the reader’s sustained 

focus; 

 the reader's beliefs, opinions, and experiences related to the text; 

 the reader's schema for text format -- text that stands out visually 

and/or ideas that are repeated are often considered most important; 

 the reader’s understanding of text structures – for example, in a cause 

and effect text structure, the reader should direct his/her attention to 

those elements; 

 concepts another reader mentions prior to, during or after reading. 

~Frequently, pointing out non-examples (what is unimportant) helps 

students to distinguish importance more clearly. 
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~Interesting discussion emanates from dispute about what is most 

important -- children need to work toward defending their positions, but 

there is rarely a true set of most important ideas. 

~Students should be able to articulate how they make decisions about 

what is important in a given context and how those decisions enhance 

their overall comprehension of the piece. 

 

Synthesis: 

~The process of synthesizing occurs during reading:   

*Proficient readers are aware of changes in their ideas and conclusions 

about text as they read further into the text; 

*Proficient readers understand and can articulate how their thinking 

about a given text evolves and/or as the text itself changes; 

*Proficient readers are aware of text structures in fiction and non-fiction 

and understand that text elements provide clues to help them predict 

and synthesize so that they can understand the overall meanings or 

themes; 
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*As they read, proficient readers attend more directly to character, 

setting, conflict, sequence of events, resolution, and theme in fiction and 

to text structures such as chronological, cause and effect, compare and 

contrast, descriptive, enumerative and problem/solution in non-fiction.  

They use their knowledge of these text structures to make decisions about 

the overall meaning of a passage, chapter, or book; 

~The process of synthesizing occurs after reading. 

*Proficient readers are able to express, through a variety means (written, 

oral, artistic or dramatic), a synthesis of what they have read.  The 

synthesis includes ideas and themes relevant to the overall meaning from 

the text and is cogently and succinctly presented; 

*A synthesis is the sum of information from the text, other relevant texts 

and the reader's background knowledge, ideas, and opinions produced 

in an original way; 

*Proficient readers use syntheses to share, recommend, and critically 

review books they have read; 

*Proficient readers can articulate how using synthesis helps them better 

understand what they have read. 
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Genre Study 

Main Focus 

Informational 

text/ non fiction 

 

 

Stories (fiction) 

Poetry (beginning of each month, season, songs, nursery rhymes) 

Informational text (non-fiction) 

 

Surface Structure 

Skills  

(foundational 

skills) 

Reading 

 

* Independent 

word use in 

 

 Sight Words 

1.does, even, once, pretty, them, came 

2.any, took, goes, him, sister, under 

3.again, hello, high, open, ate, can’t 

4.wait, start, children, last, must, home 

5.mother, such, quit, rain, hear, favorite 

6.cold, bother, sleep, first, thing, sing 



   37 

 

 

 

which children 

use print 

knowledge to 

identify and 

write words, read 

fluently, both 

orally and 

silently, and write 

fluently 

 

7.thank, please, name, kick, more, part 

8.boy, fire, just, teacher, then, fun 

 

Phonemic Awareness/Spelling Lessons 

Diphthongs and Variants 

1. –oi, oy 

2. –ou, ow (how, round) 

3. -oo 

4.- aw 

5.-igh,-ight 

 

Inflectional Endings Review 

RF.1.3.F   Read words with inflectional endings 

(-ing, -ed, -es, -s) 

http://www.corestandards.org/ELA-Literacy/RF/1/3/f/
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dropping silent e 

change y to i  

doubling consonant 

 

RFS1.3 Know and apply grade-level phonics and word analysis skills in 

decoding words. 

d. Use knowledge that every syllable must have a vowel sound to 

determine the number of syllables in a printed word. 

I can count the number of syllables by counting the number of vowel 

sounds. 

 

RFS1.4Read with sufficient accuracy and fluency to support 

comprehension. 

a. Read grade-level text with purpose and understanding. 

I can read a story with a purpose and understanding. 

b. Read grade-level text orally with accuracy, appropriate rate, and 
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expression on successive readings. 

I can read fluently. 

I can read carefully. 

I can read with expression. 

c. Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary. 

I can use context clues to help me understand what I am reading. 

I can reread if it doesn’t make sense. 

 

 

Writing  

Deep Structures 

Writer’s Tools 

*Independent 

construction of 

meaning and 

Expository 

 

W1.2 Write informative/explanatory texts in which they name a topic, 

supply some facts about the topic, and provide some sense of closure. 

I can write about a topic using facts and details. 
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interpretation 

during reading 

and 

independent 

construction of 

meaning during 

writing. 

W1.5 with guidance and support from adults focus on a topic, respond to 

questions and suggestions from peers, and add details to strengthen 

writing as needed. 

I can stick to a topic. 

I can revise my writing. 

 

W.1.6 With guidance and support from adults, use a variety of digital tools 

to produce and publish writing, including in collaboration with peers. 

I can use technology to write and publish my work. 

 

W1.7 Participate in shared research and writing projects (e.g., explore a 

number of “how-to” books on a given topic and use them to write a 

sequence of instructions). 

I can help my class research. 

 

W1.8 With guidance and support from adults, recall information from 
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experiences or gather information from provided sources to answer a 

question. 

I can answer questions by recalling information. 

I can answer questions by researching. 

 

Writing- Surface 

Structure Skills 

*Independent 

word use in 

which children 

use print 

knowledge to 

identify and 

write words, read 

fluently, both 

orally and 

silently, and write 

 

L1.1 Demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking. 

h. Use determiners (e.g., articles-a, an, the, demonstratives- this, that, 

these, those).     

I can use the articles (a, an, the) correctly in a sentence. 

I can use the words (this, that, these, those) correctly in a sentence. 

 i. Use frequently occurring prepositions (e.g., during, beyond, toward). 

I can use common prepositions. (during, beyond, toward) 

j. Produce and expand complete simple and compound declarative, 

interrogative, imperative, and exclamatory sentences in response to 
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fluently 

 

prompts. 

I can write a telling sentence.  

I can write an asking sentence. 

I can correctly write a command. 

I can correctly write a sentence that shows emotions. 

 

L1.2 Demonstrate command of the conventions of standard English 

capitalization, punctuation, and spelling when writing. 

c. Use commas in dates and to separate single words in a series. 

I can use commas in dates. 

I can use commas between words in a list. 

 

Living Language 

– responding to 

text, speaking 

and listening 

(Continued from quarter 1) 

Expectations of Open Forum 

Building a Community of Readers and Writers  

Conferencing and Invitational Groups 
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  SL1.1 Participate in collaborative conversations with diverse partners 

about grade 1 topics and texts with peers and adults in small and larger 

groups. 

a. Follow agreed-upon rules for discussions (e.g. listening to others with 

care, speaking one at a time about the topics and texts under 

discussion). 

I can follow rules when I talk to my classmates. 

 

b. Build on others’ talk in conversations by responding to the comments of 

others through multiple exchanges. 

I can add my own ideas to a discussion. 

 

c. Ask questions to clear up any confusion about the topics and texts 

under discussion. 

I can ask questions during a discussion. 
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SL1.2 Ask and answer questions about key details in a text read aloud or 

information presented orally or through other media. 

I can ask and answer questions after watching a clip or video. 

 

SL1.3 Ask and answer questions about what a speaker says in order to 

gather additional information or clarify something that is not understood. 

I can ask and answer questions after listening to someone speak. 

 

SL1.4 Describe people, places, things, and events with relevant details, 

expressing ideas and feelings clearly. 

I can tell about my ideas and feelings about something that I know.  

I can add details about something that I know. 

 

SL1.5 Add drawings or other visual displays to descriptions when 

appropriate to clarify ideas, thoughts, and feelings. 

I can use drawings to help others understand me. 
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SL1.6 Produce complete sentences when appropriate to task and 

situation. (See grade 1 Language standards 1 and 3 on page 26 for 

specific expectations. 

I can speak and write in complete sentences. 

 

WIDA English Language Development Standard 1: English Language learners communicate 

for Social and Instructional purposes within the school setting. 

WIDA English Language Development Standard 2: English Language learners communicate 

information, ideas and concepts necessary for academic success in the content area of 

language arts. 

  

 

 

 


